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1.Presentation

1.1 General project objective
1.2 Objectives of WP3
1.3 Steps of WP3
1.4 Researchers and teachers involved
1.5 Specific objectives and solutions



1.1 General project objective

Addressing the communication barriers of migrants, in particular those 
from host countries speaking lesser-used languages (LLD), for which 

there is a lack of qualified translation and interpreting professionals.



1.2 Objectives of WP3

1. Develop materials and resources to help bridge the communication 
gap with public institutions and services.

2. Develop a pilot training course for migrants with adequate LLD
bilingual and bicultural competences, in order to be able to hire them
as PSIT or for them to be able to go on to further training.



could be particularly useful for the 
design of DIALOGOS training course

A. Material analysis
To review the results obtained from 

the mapping task to select those 
resources and programmes that

C. Piloting & results
To help the development of an online 
training course in the final work 
package by analysing and assessing 
the effectivity and usefulness of the 
materials and methodologies 
suggested

B. Course design & material 
creation

To determine the final contents, making 
use of some of the materials 

gathered from the previous task and 
producing new ones.

1.3 Steps of WP3



1.4 Researchers & teachers

● Carmen Pena Díaz- (UAH & Master's
Professor).

● Cristina Álvaro Aranda (UAH and 
Master's Professor).

● Sofía Antequera Manzano (Postgraduate
and Master's lecturer).

● Belén Llopis (Postgraduate and lecturer
in the Master's Degree in Interpreting, 
interpreter).

● Candelas Bayón (FPU postgraduate and 
Master's lecturer).

● Andrea Sanz de la Rosa (FPI 
postgraduate and Master's lecturer).



1.5 Specific objectives and solutions

Identify migrants' 
communication needs and 

LLD problems.

We found that there are 
not many solutions to 
tackle communication 

problems.

Contact service providers/volunteers 
(social workers, mediators, health and 

legal sectors).

We conducted surveys and interviews to 
find out the situation.

Create a training aimed at 
young adults (18-35 years 
old), with competences in 

one or more LLD.



2. Training and materials analysis

2.1 Steps
2.2 First analysis of database
2.3 Reorganisation by competences
2.4 Second analysis of database & 
examples
2.5 Observations and conclusions



2.1 Steps
WP2: Initial database of programmes and training resources (DB1)
WP2: Final database of WP2. Database with 40 training programmes and 55 
entries for training resources (one or several types) (DB2).

WP3
1) First (quantitative and qualitative) analysis of programmes and resources (of

DB2).
2) Reorganisation of the data from the DB2 by competences (generating DB3). 

terminological, thematic & textual, strategic, and mixed approaches.
3) Second analysis of programmes and resources (DB3).



2.2 First analysis of database DB2 Resources & 
materials: 55 entries

Programmes: 42 (2 N/A) = 40:
11 (9) Greece, 15 (Spain), 

and 16 (Italy)



2.2 First analysis of database DB2. 
Relevant teaching programmes



2.2 First analysis. Resources: Languages and 
target groups



2.3 Reorganisation of DB2-DB3. 113 resources



A. Terminological
resources (22%)

Dictionaries
& glossaries





B. Thematic
and textual 
resources 
(in general): 9%

Understanding how the 
system

works/concept. Informative 
or specialised texts, 
videos, blogs, etc.



Thematic and textual resources. Examples

Salud entre Culturas, materials and videos: 
https://www.saludentreculturas.es/mujer/;
https://www.youtube.com/@SaludEntreCulturas/videos

ES, EN, IT, GAL* Depending on the setting and document

Linkterpreting,https://linkterpreting.uvigo.es/interpretacion-policial-
documentos/

https://www.youtube.com/@SaludEntreCulturas/videos
http://Lihttps:/linkterpreting.uvigo.es/interpretacion-policial-documentos/
http://Lihttps:/linkterpreting.uvigo.es/interpretacion-policial-documentos/
http://Lihttps:/linkterpreting.uvigo.es/interpretacion-policial-documentos/


C. Thematic guides, 
with
mixed
approaches.

Thematic guides, 
handbooks &

courses/seminars/self-
study modules

Guides and handbooks



Thematic guides and handbooks. Examples

https://www.saludentreculturas.es/publicaciones/

https://sosvics.eintegra.es/ambito-psicosocial

https://www.saludentreculturas.es/publicaciones/
https://sosvics.eintegra.es/ambito-psicosocial


Still: mixed
approaches.

https://translatorswithoutborders.org/wp-content/uploads/2017/04/Guide-to-Humanitarian-
Interpreting-and-Cultural-Mediation-English-1.pdf

https://translatorswithoutborders.org/wp-content/uploads/2017/04/Guide-to-Humanitarian-Interpreting-and-Cultural-Mediation-English-1.pdf
https://translatorswithoutborders.org/wp-content/uploads/2017/04/Guide-to-Humanitarian-Interpreting-and-Cultural-Mediation-English-1.pdf


D.Strategic
competence: 
27%

(activities and 
exercises, 
case studies, 
training videos, 
reports, etc.)

Practice abilities & 
strategies to develop

skills and competences



D. Strategic
competence
(courses, seminars, modules. 
12%)

(guides & handbooks focused on 
strategic competence)

12%
(guidelines for practitioners on 
how to work with interpreters)

Practice abilities & 
strategies to develop

skills and competences

Training module on interpretation in 
the context of asylum. DE, EN, FR, 
HR, IT, NL, RO, RU, SL, PL.

Handbook for bilingual videoconferencing:
The use of videoconferencing in interpreter-assisted 
proceedings. AVIDICUS 3.

http://www.videoconference-interpreting.net/wp-content/uploads/2016/08/AVIDICUS3_Handbook_Bilingual_Videoconferencing.pdf


Examples of guidelines for practitioners

Salud entre Culturas, ES, EN, FR
https://www.saludentreculturas.es/me
diacion-e-interpretacion/

TWB, Six tips for humanitarians working with interpreters on 
sensitive topics. EN, ES, AR, DE, FR, HU, PL, SK, UK, RO

https://www.saludentreculturas.es/mediacion-e-interpretacion/
https://www.saludentreculturas.es/mediacion-e-interpretacion/
https://translatorswithoutborders.org/wp-content/uploads/2021/08/TIP-SHEET-Interpretation-and-Sensitive-Topics-EN.pdf
https://translatorswithoutborders.org/wp-content/uploads/2021/08/TIP-SHEET-Interpretation-and-Sensitive-Topics-EN.pdf


2.5 Observations and conclusions
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2.5 Observations and conclusions. What was
particularly relevant?

Guides, 
handbooks, 
infographs & 

visual 
information

Videos

Research
groups/
projects

(ReACTMe, 
Salud entre 

Culturas, 
SOS-VICS, 

Linkterpreting, 
etc.)

International 
organisations 
(UN Refugee 

Agency)

ADDITIONAL 
NATIONAL 
SOURCES:
healthcare, 
international
protection in 
Spain, legal 

system



3. Material and training design and
creation

3.1 Main tasks
3.2 Course structure and 
content
3.3 Competences
3.4 Didactic characteristics
3.5 Examples
3.6 How do we proceed?



3.1 Main tasks carried out
(Created, designed…) 

1. Structure and content of 
the course based on the 
EMT competency model

(2022 Competence
framework).

2. PPTs with the basic
information according to

the agreed contents.

3. Scripts: to include the 
content in videos or PPTs

and, especially, to be able
to translate them in the next

phase of the project into
English, Italian and Greek.

4. Fundación Abrazando 
Ilusiones: video using AI

5. Activities and models to assess
the degree of effectiveness of 

different formats that could be 
adopted in the final version of the 

training material.



3.2 Course structure and content
Based on the EMT competency model (2022 Competence framework).





3.2 Structure and course content

6 modules

Modules 1 and 2 mostly theory-based 

Modules 3, 4, 5 and 6 were mainly practical, focusing on the 
development of interpreting techniques. They also included specific 
information and vocabulary of the different public services in Spain.  



Topics by modules

32

Presentation and 
introduction

Module 1: Beyond 
Bilingualism: 

Towards a profession 
with impact

DO YOU KNOW A 
FOREIGN LANGUAGE? 

THE POSITIVE IMPACT 
OF ENHANCING MY 

BILINGUALISM

LESSER-USED 
LANGUAGES

TOWARDS A 
PROFESSION OF 

IMPACT

Module 2: Potential 
areas of impact

1 PUBLIC SERVICES

2 HUMANITARIAN 
EMERGENCIES

3 MULTIDIMENSIONAL 
CONTEXTS

MODULE 3: THE 
WORK OF THE PSIT

1. Where does a PSIT 
work? 

2. PROTOCOLS TO BE 
FOLLOWED

3. THE EMOTIONAL 
IMPACT OF THE 
INTERPRETER

MODULE 4: WHAT 
DO I NEED TO KNOW 
IN ORDER TO WORK 

AS A PSIT? 

I: The health system

II: The asylum process

III: The police and the 
judiciary

MODULE 5: WHAT 
DO I NEED TO KNOW 
IN ORDER TO WORK 

AS A PSIT?  

Documentation

Ethical dilemas



3.3 Competences
q Understanding context crucial for interpreters (it enables them to convey

messages accurately and appropriately between providers and users).

q Understanding the specific setting to provide appropriate interpretation.

q Understanding the details of procedures and protocols helps interpreters provide
accurate and relevant translations.

q Being aware of the patient's cultural background, to avoid misunderstandings and
ensure culturally sensitive communication.

q Interpreters need to recognise cultural differences in non-verbal communication
such as gestures, body language and eye contact.

q Recognising the ethical implications within the healthcare setting ensures that
interpreters act within professional standards and safeguard users' rights and dignity.



3.4 Didactic characteristics

Practical training: constant feedback, encouraging 
discussion and exchange of ideas and experiences. 

Dynamic and gamification elements.

Collaborative work given the multicultural nature of 
the classes. Mutual and cooperative correction.



3.5 Examples



PPTs presented in onsite course
● Created PPTs with the basic information according to the

agreed contents. PowerPoint presentations were
developed to provide visual support to the in situ 
explanations.



Scripts
● Created scripts in order to be able to include the content in videos or PPTs and, 

especially, to be able to translate them in the next phase of the project into
English, Italian, and Greek.



Videos
● Fundación Abrazando Ilusiones created a video using AI.
● PPTs turned into videos.



Assessment
● To test the level of assimilation of concepts, multiple-choice, true or false and 

short-answer questions were posed.
● All sesiones were video recorded.



Positive elements
● The interest of this methodology lies in the fact that it combines the academic

and interdisciplinary knowledge of university professors with that of the staff 
of the NGO Abrazando Ilusiones, which is closer to the field work and the
profile of the students. 

● The final contents were consensuated and adapted taking into account the
feedback (students, projects members and external expert assessors).

● Interaction with trainees (engaging).
● Pilot students provided very positive feedback. They found the material very

useful, especially the audiovisual resources.
● Material can be recicled and translated.
● DIALOGOS project has already identified linguistic needs of LLD speakers

and created a course which could be rapidly taken to acquire basic but
fundamental PSIT indications and practices.



Challenges

● Interactivity.

● Explanation of different concepts (the specific thematic modules:  
specialised terms and concepts were found difficult to understand).

● Methodologies employed have to be suitable for online learning and
designed to promote self-study.

● Software needed to transform material into interactive online.



3.6 How do we proceed?

● Analyse the pilot course (it has been videorecorded in its entirety) and incorporate
possible recordings of it. 

● The rest of the partners will carry out a minimum pilot with online material.
● New materials will be created if we deem it necessary.
● Dissemination. 



4. Participants selection



4.1 Application process dissemination: 
dissemination to maximise outreach / engagement

Targeted outreach: 
Reached out to
humanitarian
organisations, 
universities, language
institutes, and other
relevant entities.

Strategic partnerships: 
Leveraged the broad
network of Abrazando 
Ilusiones to amplify
reach and engagement.

Referral emphasis:
Many candidates* were
referred by NGOs
and grassroots
organisations, 
demonstrating the 
effectiveness of 
targeted outreach. 
*beneficiaries of these 
organisations or 
volunteers already
providing informal 
language support in their 
communities.



4.2 Eligibility criteria

Age group: 18-30 years old.

Language proficiency: Good command of 
Spanish + language(s) of lesser diffusion.
Background:
No prior training in translation and interpreting.
Refugee or migratory background, or actively
involved in the civic sector.

Attendance: Able to be present for at least 80% of 
in-person class hours in Madrid.



4.3 Selection process
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Large number of 
applications, 
highlighting the 
high interest in the 
training course.
Each application
was carefully
reviewed against
the set criteria.
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s: Shortlisted
candidates 
underwent
interviews to
assess their
suitability and 
commitment

Fi
na

l S
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tio
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Only applicants
meeting all criteria
and demonstrating
commitment were
selected.
Ensured a 
diverse and 
motivated group
ready to benefit
from the training.



4.4 Additional Insights (1/2)

the need to actively promote the importance and unique advantage of 
speaking languages of lesser diffusion as a central focus of 

the DIALOGOS Project.

some were hesitant or resigned when asked specifically about these
languages

*(French or English would increase their chances of selection). 

Many applicants who met all criteria and underwent interviews did not
proactively mention their proficiency in languages of lesser

diffusion. 
high number of qualified

applicants

final decisions focused on
participant diversity. 

enriched the pilot
training course

-inclusive and 
representative cohort, 
-foundation for future steps
towards digitalising the 
training course



4.4 Additional Insights (2/2)

applications from
individuals surpassing
the maximum age limit, 
indicating broad age
range interest for the 

training. 

opportunity to consider
expanding training 

opportunities beyond
the initial target age

range.

Numerous applicants
met all requirements and 

demonstrated high
interest, but lacked

advanced proficiency
in Spanish. 

highlights the need to
provide additional
language training 
support to ensure

inclusivity and effective
participation.



5. Pilot training course



5.1 Dates and times
● Saturdays and Sundays
● 10:00-14:00

● March 2024

2 Mar.

Presentation and 
module 1

3 Mar.

Module 2

9 Mar.

Module 3

10 Mar.

Module 4 (healthcare 
settings)

16 Mar.

Module 5 (asylum 
settings)

17 Mar.

Module 5 (police & 
judicial settings)

and closure



5.2 Students

A total of 18 students participated, 
speaking a wide variety of LLD:

Amazigh, Chinese dialects, Hasania, 
Darija, Bambara, Diula, Soussou, 
Persian, Somali, Swahili, Ewondo, 
Bassa, Poular, Russian, etc.



5.3 Learning environment





5.3 Learning environment



5.4 Contents
● Modules 1 and 2: theoretical.

Bilingualism, LLD, translation, interpreting, mediation, public services, etc.

● Modules 3, 4, 5 and 6: practical.

Specific fields, ethical codes, interpreting techniques, resources, etc.



5.5 Theoretical contents: some examples



Theoretical contents: some examples



Dynamic questions
● To capture the students' attention, dynamic questions were posed at different

points in the sessions and students were invited to share their personal 
experiences, which was very enriching for the participants.



Dynamic questions



Revision/assessment questionnaires



Joint learning and sharing
● Joint learning was encouraged by reading and reflecting on the testimony of

refugee or migrant users of public services or hypothetical cases in which a 
cultural conflict impeded communication.



Joint learning and sharing



Practical activities



Reflection activities



Discussion



Reflection activities



A sneak peek!



Interpreting practice



Roleplays



A sneak peek!



A sneak peek!



Sight translation



Collaborative
terminological
work



5.6 What did we learn?

● Difficulty in understanding some
terms and concepts.

● Material as interactive as 
possible.

● Access to specialised resources
for independent research.

● Highly engaged learner profile.



Some narrations



5.7 What did we achieve?

● 18 CERTIFIED students

● 6 have got jobs in different
companies (Infolingua, Voze...).

● 9 are taking a course offered by
Salud Entre Culturas.



5.8 Where do we go from here?

● Adaptation of materials to
interactive format.

● Translation of content into
more languages.



5.9 What challenges will we face?

•Adaptation of the 
content to other
languages. 

•Translation of face-
to-face classes into
an online course, 
possibly without a 
teacher.

•Practical analysis of how
video works (as opposed
to PPT).

•Academic vision: 
can we adapt to a 
different audience? 

Check the 
difficulty of the 

contents.
Repetition & 
Reviewing

Students’ 
language level

Creation of 
visually

attractive and 
easy to follow
online material



5.10 Where are we now?

● Open access online training module that can be applied in any language in the future.
● Good practice guide.



@dialogoserasmus

@dialogoserasmus

dialogues

www.dialogoserasmus.eu

erasmus dialogues

http://www.dialogoserasmus.eu/

